]

v P * . -
' ’ . ’ ) N . - Y ‘ .
. . DOCOMENT RESUBEf ., e o
Lt . . o ‘ '
ED 1884 080 o ' ‘ : . T " CS 005 325- -
. ) : £ / - -
AUTHOR . Nich>lson, Tom : ' st e .
. TITLE , ° Putting *he Answer Before. the Ouestlcn. A New Hay > f
. L | Unjerstanding Yeadinag Comprehension.’Set Resear :
. Irformation For Teachers, Number Two, Item-4.
INSTITUIION ~ New Zealand Council for Sducational Pesearch,
. 'Y Wellingtorn. . ' N )
PUB DATE A \\
_NOTE ) _ 79.: For\*e‘a*ed documepts see CS 005 323-326.
| - ] % N
"*EDR}S-'PRI'CE,. 'SF(H/P 01 Plus Posteje. . "D ¥ ’ ?“
DESTRIPIORS Tlementary Secondary quca*ian.“*Questlonlng )
o ' “echn*queﬁ‘ *Pead*nq Comp”eh!ns*on,‘*Readang -
o -Impryvepent: *Readina’ an+ruc+ifn- Teaching .
Methods - oo ‘
ABSTRACT - ' . | - s
Ihl repor+ discusses techniques for analyzing .
childr en's responses *b questions about stories as;a means of | !
mprovingy readinza ,amprehenq‘on. various. sections of the Igport
E}scuss what kno dge it '*akes for a-ghi 14 to answer a guestion: e
types of gquestion ‘that car be. aeked including ‘explicit, those - ..

requiring prior Rnowledge, and implizit: how t5 determine’a chill's
instructional nepds and.reeding progress: +h& advantages of the

»

"technijues cited; and wavs %hat *eacherm can -make usé oﬂ the” | -~
techniques. (FL) : . . o C o
. ' / . . .. .
- ' ‘ ’ ’ s, - ) T
- . ., ‘ . . 0 * R ‘.\
. ) . ‘
¢ . . v - )
~ ,. M ' . 4
- ' . : . ) N . , ]
» ‘ ~ < ‘<. -~
A\ - . . R -
N ~ ‘ -
g ~ e <
- . K . .
1] * » N
“ '\ ) :
- b s . k| “
~ . »

A

* .

Ak e Ak K K R ko ok ok ek ok ke ok ok ok ok ******%***** akc sk 3 o8 2k 3g sk ol sk ke N ak 3Kk ek ok koK, b K Nk & ok Rk Nk k

* Reproductlons su!%lied by ©DPS are +the best that canh be made . %,

* ., from the original document. : *
muu*t**t**********ttgtt*******g**t**tt******* **—********** *#****** a2k ok Nk K

. ot -
. - .

EKC L R S ' ‘

wll Toxt Provided by ERIC . . - ¢ . .




.
-

Y

- N e .
LY
4

. ."-_ ' US DEPARYMENT OF MEALTR ° ’ * ’
‘ . EDUCATION & WELFARE ‘ ' . : )
o : ~e NATIONAL INSTITUTE OF . : : '
item 4 o €outaTION \ . —
. . ~ 1MUY 3 - 4 (
N S 1S DOCUMENT MASY BFEN REPRO. for teachens
. . DUCED EXACTLY AS-RECEIVED FROM ‘
, , - THE PFRSON OR ORGANIZATION ORIGIN-
. , L . ATING 1T POINTS OF VIEW OR OFINIONS humber two 1879
STATED DO NOT NECESSANILY RESRE -

’ ) ‘~ ' . i ?ENTD‘SWVA\ NATIONAL INSTITUTE OF -
‘ EDUCATION POSITION ON POLILY

*

S
O
Lo J
Koo . \ ‘ ,‘ . ~PERMISSION TO REPRODUGE THIS
- . ' L ? . MATERIAL HAS BEEN GRANTED BY - . .
. oL , : - )
P f o L - ~ New Zealand Council Fgg ¢
C) < N . . e F .
- N, e ' Educational Research .
R Y <, ., _ \ - ] .
* ‘ ' . ‘ ' ‘ : ) - * »
[ = ;. N ‘o : YO THE EDUCATIONAL RESOURCES '
; . R . o \ 'INFORMATION CENTER (ERIC)." - -
.. | : , ‘ . o <.
. ot i N . . : S, N .
v e . . ) ‘ , )
. ) . . :
) . .
- A
X
+ *
(L BN

gl THE.

§
1]
. -~ , £
- o g/l . LA
‘/ . . ;.\/
./“ . —~t
sTe e ¥ - : s
g I . : R
1 -,
i . . <,

A new way of understanding =
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PUtﬁng the answer bEfOre . Ali may h,ﬁf m‘omilpmduclivc in 'f'uturc i we get away S'fnm_

this Kind of thinking about rgading compfehension. It is

the qUestion- A new way of Z ot al that helpful. It tells us a lot about what the teacher

thinks will happen, but very little about whatactually does -

Undel’Standlng feadmg ' . -happen. What is now being suggested is an approach which o
Com prehenSlOH . .' focuses on the question-answering process: trying to think

through what a child has to doin order to answer g
guestion. By doing this, the teacher may be better ,ablc to

By Tom NlChOlSOﬂ ‘ v make decisions about: ‘
- ‘ ' ) . J (a) what question to ask ' | -
‘ ‘ (b) what makes texts difficult
) . - \ , (¢) reading progress. - - f

Most teaghers assess reading comprehension by asking
questions, These questions may be very broad, such’as
*What was the story about™ or &lse very detailed, listed on a
worksheet perhaps. Yet why do we ask the Aineds of
guestions we do? How much story understanding do they

'What it takes to answer a question .

*John went into the Cebb and Co. restaurant and sat down
at the table. He ordered bacon and cggs. He finished his
meal and went off to work. He forgot his umbrella’

N

really get v Wiy is it that some children are able to (1) Why d¥d Jobn go into the restaurant? ° -
ANSWET OUT uestions even though we know they are not (2) What did he order”? :
. good readers? In thc‘!ust five years, wethave come a fot (3) What was the weather like ? ‘
closer to understanding the nature of questions (and of
¢ children’s answery), and as a result, we are now better able Thaanswer to quutmn (1) is not stated ip IhL text, but it
to identify what childrenthave to do in order to answer . 18 easily answered from otr prior knuwkdgc he .
v comprehension quéstions  and how thev doit. ' . probably wanted something to cat. The answer to questions
; Thinking about questions and answers has changed (2)is stated in the text he ordered bacon and egps. The
' becanse of the research that has been done on questions. answer to question (3), however, depends &n both text
The pacesetters in this respect were not educationists or ° information (e forgot his umbrella’) and prior knowledge
psychologasts but computer scientists who were trying to (umbrellas are tdsually carried when it is wet). The most
. find out what computers would have to do in orderto be likely answer is that the weather was wet,
able to answer even the simplest of questions. The research I have tried out these questions on teachers mdny times.
in this arca is Lmumtnq,. and some referchees are given in , - Theiranswersare ‘usually similar to those given above, But
the notes-for those interested. The difficultics involved in they are not the only possible answers, Teachers have
enabling a computer to answer questions only reinforee the suggested: e ‘
~greatrespect 1hase for the complexity and power of the for question (1), John may have gone into the restaurant
N hunuin maind, ' C because he works there; ’ -
Hu rescirch done tor computer seienea as well as the for questioh (2) the answer that he ordered breakfast, or B
recent research that has npw heen done in Ldumtmn and even dinner, depends on our assumptions about when
. Pywvehologyindicate that the form of the question does not people usually cat bacon and eggs; - :
+telfus very much about what has to be done to answer the for question (3), the weather may have been sunny: i it
question. Foy example. a ‘.\\'hut’ questions suggests that had been wet, John would not have forgotten his umbrella!
only megory recall is required to obtain the dnswer, Yet . ' Answumg, yuestiens therefore involves nol just the
this does notsgem to be the case. A recall question could words in the story, but a great deal o Eprior knoMCdgc as
tustas casily start with "'why? Aninferénce Guestion could well. Writers obstories expect us to use om prior
“start with anvthing  ‘what’, \m\ ‘how! ‘when' . The - knowledge all the time, in order to _make sense of what we_
Lhing that mdtters s not how a qumtmns Starts, but what rmc In fact we do this so casily that we do not wu;.m)tm "
. tht' reader his to do m order to answer it. Another " itWriters of mystery stories are \uvumm ol vur
' misledding notion is that ‘recall’ questions involve answers tendencey to do this, and take advantage of it by not telhm.,
from fhe text whereas ‘inference’ questions involve answers us the real reason for things that happen. In our story
that are not sated Fidthe text, Yet the answer in the text dbout John, for instance, the umbrella may have attually
may not he the only answer ot even the best answer Y .. been a secret weapon which John has used tocommita .
' and arecall guestion may trigger off a lot dkereative - unm ) .
ferences, Qm‘xtmm which involve answers which are not " Stch tricks are usually only played by mystery writers, In
n the t¢xt on the other hand, may ot mvolve any ¢ general, our prior knowledge is helpful and nc&s#ary for
inferences, simplhy hecause the child was able to answer the ’ understanding texts, Itis also helpful for answering
question just from prior knowlddge  in fact, very little o questions. In fact, most of the questions we ask depend on
o, readimg may have been done dt all. ‘ ' what children alreddy know as well as what is in the text
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iselt. We need to kéepdhis in‘mind when Jeaching :

comprehension and diignosing it.

Types of questions that can be ;':;sked .

1. Explicit This tvype of question hayan an‘;wcr which s .

xplicitly stated in the story. The child can aoywer this ivpe

of quoestion trom the text alone, without using prior

knowledge. Explicit questions are a ysetul way of

measuring precision of understanding (sinee the foeus is én -

what is in the texty and can provide clues to the child's,

decoding ability (sumply because the child needs to readein

order to find the answers ¢ ‘
When analysing explicit guestions, it i inportant that

« ghe answer canifot be worked out just from prior -

knowledge. The question “Where did John sit when he went
into the restaurant is not very usetul because the child

could get the zm.;*r Just from pnm' cexperienee of where .
in

ang usually sits inW restaurant: seful checking
procedure for the teacher isto ,xsk another adult to answer

the question without letting them read the'text (this will

tell you if the question is, in taet, explicit, We also have to

be caretul that the question does not mtroduce a new
coneept or idea that the child does not understand. For ©
example, the guestion *What did.John have for broaktast”

" makes the assthiption that the child will know that bacon
Jand cges isa common breaktfast, In this case, the term \

Q

E
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*breaktast” only compheates things and-s best omitted. An

interesting thing to remember about expheit questions is

that children seep to like tp answer these ones first.
Pethaps iy becitNe they can remember wading the
answer in the textand this hoosts their umhdmd

- One teacher l\nmz puts as astcn\k beside qucslmm
such as these, c\pcgm lly with younger children, to remind
them to cheek the text for the answer. Otherwise, they tend
to reiv on thar m{-rmwic\. and sometithesinakeup™ ., © -
ANSWLTS, ' *

Eaplicit guestions (which u\\ be called ocate? qucslmns)
get used a ot by eachers. Asalready mentioned, they are
usctul. But they also have a problem, The problem s
caused by a method og'unswcrihg questions which is known .
s "Screh and Diestray® Some children become very expert
dranswering exphicit questions without ever undersfanding «
whitt a story is about! They get their answers by matchige .
up the words in the question with the words in the smry,%\
and then wniting in the words that comwe after, For
example. the question "What dud he order” isanswered by
seatching the textuntl tlu child timdé the words thes »
Jthe dnld then wiites down as the ‘msyu the
words which mHm\ ‘hacon and eggs’ The child gets the?
correct answer. but it is all done mechanically, @ne way of
stopping this ts by preventing the ¢hiltf from looking back
at the story. Perhaps we should do this when we suspeet
searchand destroy” tacties: Otherwise, I think children
Jauld be allowed to look back becage it ‘cnables them to
chedk to see o whatithey remembered was correct. fts also

\ .

¥

.

ordered

children can share their prior knowledge and

] ' [
a useful rescarch skil, We may not always remembey { .
exactly what we read, but we know we can al\mvs go ha«.ksi

and look it uptf NECCSSATy -
9 -

A

2. Prior Kn/mwledge This is the type of qucstmn Ihd[ can be
‘m\wut’d correctly without even reading ghe story, Such
qucstxhns can actuallvbe uselul torthe teacher because they

- provide clues to background knowledge. A child who has

trouble with a storymiay.simply lack the necessary pnm
knowledge. !

The advantage of prior knowledge questions is that they
help the teacher to establish what children know before
they start reading. In this way. potential difficulties can be
amticipated and dealt with. These kinds of questions should
probably not be asked first, simply because children often

sy

- don’t know the answers, and this can be.embarrassing, The

~

questions are probably best asked of a group, so that e

embarrassment is avoided. .

3. Implicit This type of question demands both prior
knowledge and text information in order to obtain a
sensible answer. To answer the question, the child has to
read and understand the story  there is no way of ;
guessing the answer from the question alone. *What does
the fact that John had gn umbrella with him tell you about
the weather that (fay” is a. poor question for this purpose
there are too many cluesan it. Further, the answer to an
implicit guestion mustnot be explicitly stated in the story,

~ although it can be inferred from relevant clues In the story.

‘What was the weather like that day’ is a good implicit
question, The answer dannot be guessed just from the  ~-.
guestion, and it is not stated in the gtory. The child has to
put prior knowledge and text knowledge together.

Implicit questions an he very frustrating for children,
especially when they casaot find an answer stated in the -
story. Yetif handled in the nght way, they can be exciting
questions {nds}( Implicit questions (by definition) have no
one answer. Once children realise this, they can Begin to
enjoy thinking of all the possible answers they could give.

In a class discussion aboyt the question *What was the
wmthcr hkx..thdt day? lots of possible answers may be
given;
It was really a very hot day. 'The umbrella was a

Y

sunshade, o . .

LI

-
-

™~

H John was an umbrella salesman, tfmn we CAn’t sav X o

what the weather was hike.
John wasa pessimist, He always expected rain, even o~ -
hot days. ' . :

Questions, stories and children’s answers .

. :
The story in Figure 1is gifen ay an example of what
children areoften given, particularly as resourge material in
social studies, g particularly in the secondary school. The
guestions in Figure 2 are of the three ty pts discussed above:
Fxplicit, Prior Knowledge and Implicit.

L
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problemywith question 7 where students argued that the
story toak place about 20 VEUTS 4go oF cdse just a fewe vears
ago. dnthe story it was mentioned that the events took
place “before there was mechanieal transport”

This concept
-

[
FIGURE 1 .
1 Anextract from ‘Children of the Poor by John "Wait till | sack the other boy!" -
- A Lee (taken froma Social Studies Unit) God knows what criminality thgzpther boy had become
o . ) involved in, but the dnnouncement was a shock. The
There wasn't much work about, and mother grew man called the other boy out and toid him.
. glummer.as day succeeded day . It was a time when. “You're sacked. I'l pay you in a few minutes.”
shopkeepers did not rely on newspaper advertising as "I don'tcare"the boy replied. '
much as tHey do today. They merely hung out'a notice “Sacked for giving cheek.’ } .
"Boy Wanted" and the news spread. | perambulated the I was going to leave, anyhow"
streets looking for such anotice. Message boys were in Why had I none of that boy's assurance?
demand before mechanical transport came along. One “You see what giving cheek does?" the boss asked.
day | found the card outside a boot shop. - *l don't give cheek, mister” e v
ot -, . A + "See that you don't”
' \R - I was sent out at bnce on an errand. The man informed
SMART §0Y WANTED me that | could go home for the day when my parcel
‘Thatwas me. , _ was delivered: but ordered me to be at work at eight in
“Ever been at work before?” . the morning: | almost ran with that parcel, my heart
| . "No. Sir” AN . singing a song of joy. When the errand was completed !
"We want a message boy.” . : ran home, excited andgeiated. In the hame there was
"1 can run messages” .. + greatjoy. My first job"Wonderful, glowing prophecy
“The wages are seven and sexpence aweek” . «greeted me. | was a hero in my own right
Yes, Sir” “Learn the business and buy a shop was my
“When will you begm’? , brother's advice. N )
. “Today’ T ' - J1think I shall,” was my miodest answer.
) . , - ‘ 4
. . PR
FIGURE 2 :
QUESUOHS for 'Children of the Poor Y Why did the other message boy get the sack? ‘
. ER = He gave cheek to tim shopowixy.
Prior Knowledge s . 6, Why did his brother want him to learn the “business?
. What do you do when (nu perambulate?  “y ER = So he could eventually own a shop of his own,
ER (Fxpected,Response) © vou wander around.,, ) _ ’
How do you Teel when voi are clated™ S . T . ‘ '
PR very happy. exaited, Implicit - e
How do vou feel when vou are glum? 7. When do vou think this sm“ h.xpptntd ’
IR N : ’ ) ER' = Inthe depression yedrs  but hefore mu} amml ,l
2. Why wan there not much work about? | ) transport  mayhe the 1890's. .
- FR - Ihtre wasa depression. Lots of penple weré 8. What was so impressive about the uthu boy when he

. . co- found out he was sacked?
unemploved, UR - ‘ . et ‘

o ER= His assurance; he did not get tlustered even though
Fxplicit the sacking came as a shock.
« 3 What kind et shop wast? 9. Why did he need the job? ,

FR Boot shep. ER = The family was poor  they needed the mnn%
4. How did the shopkeeper advertise the ;nh’ 10, Why was hea hero in the*house? o

FR  He puta notice m the shop window, ER = He h&d gotajob  he would bring in extra money.

. : N . : i

. ) x . "

Wien this story was tricd os on some high school seemed to be understood  one student mentioned that it
students whio were studving Social mobility an interesting meant *when there was no cars and things”, The problem
result was the ditficulty some of thc, students had in was that she had, o idea when this would | Ve be. She
establishing exictlv when the \tmv took place. Thiscaused [ had never heard of the author, John A Lec, and she

cotildn't think of @time {such as the depression) when lots
of people were unemiployed. She did not have the prior -
knowledge to link up with the text knowlc dge.

Another student rqgarded the story as gmodern day’ {she

¢
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-~ . . . . ' . .
wis probahliy using her prior knowledge of the curent
- ceonomic sMttation. and 'the problems facing school

Jvavers) On the other hand. we knew she was haty ing some
dithicuites moeading generally and this showed up i some,
of herother responses: She had ditticulty with the conuepts
of ‘perambBulite and “elated” in question Lindicating
l!mt word ditticulty may have been too highn
the story. Inguestion 9, *Why did he need the job™” whe
argued thit *he got a bit sick of hanging around and
mucking about the sgmt\ and around home! In uestion
10.°Why s he a hdro in the house”, she answered that it
was thecause this mother was getting sick of him st
wangening ‘uuund the house doing nothing' What had
.“_h.tpmnu! Wi an whe had used Wer priorhnowledge to till
o 1the gops that she h ddn tindentood while reading, She
had the wist’ o the \ms\ but ~he had le lost some,
important detiils, -

—

»
.

*

Deciding on mstructsonal needs )nd reading \
progress . :

Inall. the students responses were useful from the teachers?
Spomtobview, They revealed that the children were unsurg

ol someRord meanings, that they were unsure of why thcu

~  wasnotmuch work about. and that they had little idea of”

. _ ) Ne e
whin motor transport anmved in New: Zealand. This kind
of iformation can help to guide the teacher'y instructional
plans Discussion of the shades of meaning in \\\n'ds like
‘peranbulate " walk " and aunter could ead onto asimilar
discussion of shades of meaning among words used as
ssnonyis tor Socal mobihinn™  such as octal x.hmhu\
‘geting-on’ ete. Some discussion of what life was like hefore
the motor carand during the depression of the 1890s could
enrich student undegstanding of the notion-of Nocial
mobility” Children could find out what s b would buy

“thosedinvs then they ngin understind why the bovin , -
' hestony wanted o get ins own shop one dav! Ghildren

umM U to find out how mechameal ts thsport would have
muade s job redundant

&~

giving him esen more feason to
weton’ mn lite! Students" answers to questions, then . can
help the teadher 1o planappropriate instruction w hich will
help them better to grasp the mcanimg of the teat

Why chcmge to this way of !ookmg at
combrehen%ton?

Phw approach has several advaitages over others, b stly,
s anplanatory. 1t enables the teacher to look at any
questions and work oot what the child needs to do o order
Nanswer it abo explinns why children often give
completely different responses to the ones we expectet. It
also shows bow children can get sonie questions correct, vet
sl not understand very much about the story.

Necondyat has diagnoste uses, Children Mm;dmzys gt
thefranswers from the story, L\n?\x hen the ansavers do not
m.ika SCnse. iy, lack ap pmpmm prior knowledge of the
+ topie Childrenm w hn\t answers seem ta he based too much

ERIC : "
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©ofquestions we ;

on prior knowledge may be | hmng some mmbh: i
decodingand or understanding word mmnmp i Yhe text.
The teachicr can thus mterpret children's answers |
‘which cnable tollow-up.,

The third advantage is that the dppmdd 18 ¢ds 1 1o,

Wivs

operate. The teacher Gind even the studuus) can devise and ‘

interpret questions which focus on prior knowledge (whmh
the-reader brings to the text), c\phut knowledge (which is°
in the teXt) and smplmtknuwkdgc (which is implieg by the
text. o

The fourth gdvantage 1§ that it does not tie you down 1o
any fort of gigestion. Teachers do not have to ask win -type
questions, espedally if they think that they may make '
Lh;ldx&n over-apkious or frightened. The same question,
for exarhple ™Why was he a heroin the house? could be
written ina number of diffovent ways, hut still get at the
same kind of answer; Y

Whar made him a herotin the house? -

How didohe become a hero in thc house? ) -

Tell 1me abott fnw fie became a hero in the house.

Can votr think of what made him a hero in the house?

i hc fifth advantage is that it emphasises the importance
of the story in question-answering. Social studies resource
unats may have lots of other advantages. but they are

,\chta:r})s very demanding in the amount of prior knowledge

required of children in order to understand the many
‘extracts’ which they have to read. Children in seconds is{\’

school may have the abilisy to link up ideas s in tmplicit

questions), but it they do hot have any ideas to link
(because they ek prior know kdgc) then they ean’t make
usc of their abibity, .

The sixth advantalie of this approach is that it is Hetible.
The teacher can  apply the ideas to any material which the
children are rcddmg, and to any questions which the
children have to answer, -

Making use of this way of understanding
comprehension

Teachers canwase this approach for making up questions
about stories, but the main ady vantage will be in
mterpreting chifdren’s answerseto the many differene kinds
ik them to comPlete. The checklist shown
i Figure Yis a simple.breakdown of the kind® of possible
answers that’childrert can give to the different kinds of
questions we ask them to complete. . .

The first category shown in the checklist mmmtu that .
the answer has the same meaning as in the et
category applies only to explicit quc\tnms hy dt‘hmtmn)
The remaining Lduymu divide dnswers into thost which
are sensible ¢that is, make sense in the wmex: of the story),
irelevant or non-responses, The categories are very broad,
but teachers can use them as a basis for a more complex
svitens if nucw.m Fean seedtor instances, how the
relevant” category could be expanded into two parts: one
tor answers which make very little use of text clues, and one
for answers which usé a lot of text chies., )

. t ' *

~
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FIGURE 3 | ’ : ' TYPES OF QUESTIONS .+ 7
- ,Teach r's checklist IYPES OF ANSWERS ‘ . - Prior
. ‘ . Faphest laphent hnowledpe

forana ysing children’s .

- : : L Z Z
. answers The answer s the sameor simibr 7/ 7 .
. - ' to that in the text , : \/\/ /%
g . . ' | .. Z 4
: Code 4he answer s sensible and, makes \/ // &
* .
) use of st clues ' .
'3{/ ‘no \ g ) //
tapphicable : < . : “3
%/2 Pilicable . . - The answer s sensible but relies, -~ 1
W Wy aceeplible almost entirely on prior ? ' ? \/\// :
v deceptable ‘ : Anowledge . :
? » chuld seems 1o be  The answer is lnut senafble | ‘\ )( X X
) agnonmg ot nusunder- ' - h
standing the tent clues” ! - ) ~
X notaceeptable . © Noamweris given ) ‘17X X X
.\ o ! - .
. Conclusion o ¢ S . v '
When weash children to answer questions about stories. . tuhmqmﬁwhmh have been discussed enable the teacher to
weare asking them to perform tasks, Fronrthe teacher's 3 focus on those factors which are essential to story
point of view, what Iyneeded is-a way of analyzing those understanding. They provide a way of thinking abowt
tasks so that the answers gl the teacher hm& to help reading comprehepsion which is useful, helpful and in line
¢hildren to nnp:mg their understanding of stories. The v with current rumrch on the nature of undcrsmndmg
‘Notes -~ - - ' ,
. umputer\Nd yuestionimg - Made~up answers by children -
For those who would like to follow- -up some of the exciting . This tendency of children to makc up’ answers rather than
(but somewhat ecchnical) ideas which came from’ computer look back at hhe ext was noted in a study by T. Nicholson
scientists, the following reterences will be usetul, partly and R. Inlach. The influence of rext and prior knowledge

hecause they provide agquick. practicat introduction 1o the on childrens undersianding of'short stories. Un published

= assues invohved, And partly because they have good paper, Umvemty of Waikato; 1978. This result needs.
bibliographies: — °© furth.cr investigation, but it does reflect the kinds of things
Pearson, P D and Nicholson, . Seriprs, Toves and children often say about their own ‘look-back” behaviour,
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Reagding rescarch in educgtitm.and psyc."i.um:g_v _ , The notion of *search and destroy' in qucstmn—answcnng 18
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. com m-hensmn “and all in the Tast few vears. With pwc)z:imgmstlg maodel of reading. In S. 1., Samucls (ed) ¥
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